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ABSTRACT 

The purpose of this study was to^determine if there 
are develgpmental tasks unique to the older female studeivt returning 
to undergraduate school.* These students are attempting to meet 
obligations to family^ . society , and self, while engaging in . 
educational pursuits often experienced by others before assuming 
.family or income-producin j obligations^^ therefore they exhibit a 
unique set of concerns necessitating learnings within a short 'period 
of tine in order to succeed. A secondary pu^-pose- in the study was to 
attempt to stratify the identified concerns and to describe necessary 
foundational and merger learnings. Questionnaires were administered 
to 172 junior and senior college female students ranging in age from 
23 to S^ yearp. Responses were tabula:ted regarding their cpncerns 
abov school in^general, about professors, about peers, and about 
fac y or home. These concerns werq then translated' into 
de\ iL'pmen;:al tasks, and it is shown that the majority of women 23 
yearr ^ge and older mus^ acquire psychological postures of 
goal^^ ,<c u ation, independence, and objectivity after their arrival 
on thr university campus. The degree to which they achieve these 
developmental tasks will strongly influence success or failure in th*e 
university community. (LBH) " 
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"Most', of ray friendK couldn't understand 
why I wanted to go to college ► I neiver 
did corae up witVi a very good explanation," 

37, BLAC\, Freshman " 



"T have discovered that 'things in ray li-e 
that wero J^^^ipor taut last year aren't 
Mxactly that important today." 

32, MGLO, Junior 



"It is becoming nppriron,i i'a it 'lorve action raur,t ' , / 

be tal;en to rectify the lio::>e sit.iintLon. My ^ 
family seemed Huppoftlve of my el fortn to attend 
school ^t first). . . Nov they liave bacojie 
tirfed of carrying my fonni-^r responsibilities. 
They complain that T .study too much, that I have 
become grouchy and unreasonable, and , that they are 
tired -r^v beliii-. crw-ry frorri i\;Muo." 

'il, MCXICAW-AMERLCAN, Junior ' ' ' • 
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A population of feicale students who differ from their pre- 
decessors of fivef^ years ago in age, family status, social role and ^ 

lii:e expectations, are i^ncreaaingly seeking college undergraduate 

I- 

education. Women vho completed one or two years of undergraduate 
school some years earlier are returning to complete their bachelor's 
degrees. A s^econd group- of older roraale students includes women 
of a similar status, but who are enrolled in college for the first 
time. These older female students returning to, or beginning, 
academic pursuits confront a complexly integrated set of emotional, 
social and personal challenges as well as intellectual demands,. 
Conceivably, the demands made upon this group of students could - 
prevent success in their academic pursuits; since for phe moat part 
they ere making their .second attempt at college work in addition to 
continuing to be support systems to their children, husbands and 
general household • For some university studies must be coordinated 
with par-t-tirae work as well as with family responsibilities • 

Statement o f Problem 

'a woman, 23 years of age and older, returning to college or;., 
attending college for the first time encounters experiences and 
demands that are not typical of those made on the typical adult 
female of similar' age. In c^.'der to succeed in the academic 
envi;i-onment the older female student must acquire or revitalize 
BOC.l:il, academic and organizational skills'^nd integrate them with 
traditional female adult behaviors and social expectation^ . Often 



she finds that these adaptations irust be effected alongside continued 
family responsibflitie's and must be carried out initially wlchout the 
necessary support system of family or friends. 

As a student the 61der female Is involved in social and intellec- 
tual interactions not perceived .as typical of her nor of her age 
group; therefore, she expresses a different set of concerns. Since 
family and household responsibilities f?,f feet her differently than * ey 
do younger, single students of similar academic claasif icat^n, she 
must identify organlzaclonal patterns which will allow her to maximize 
performance at schacl' and at home. Tlie older female student spends 
less time with former friends and is involved increasingly in- working 
with peers whest^ ages and goa3. oL-icnLations are dissimilar to those 
of the former peer?. Persons whom she once counted upon as a 
support kiys tern ditjcourage her from going to school and question her 
HIiZ ^^^^ cVioosing to go to school, 

V/omen over 23 years of a^^e v;ho have tot attended school for an 
e)< tended period of ,tiiuo find that their general academic skills are — 
rit t.lv:i least — rusty. Further, the older feiJiale stUdr- xinds that 
many of the prcfe:^fcor5 standinr^ in front of the clafc'ses .-^f simi). ai 
in aj^e or youngeT than she, and i.hat an increasing number of those 
professors are female. 

The oldei female student wl'o attends underv;raduate scnocl (X- 
pres^uis cvoncevn abo:.:c and t?c'; dlrtrction in coping saccessfuliy 
with the many interacting. v:ii- j>hies in he/- life. The univerBi(:y * s 
awareness of pertinent dcvi: lopmep tal tasks which must be completed 



or achieved by the older fenble student: can be a basis for providing 
ei'Cperiences in the academic eonununity which will promote the chances 
that this fituJcr.t will succeed and therefore, contribute to herself, 
to those to vhcn rhe has taadc coinmitments and to society at large. 

Purpose 

The purpose of this study was to determine if there are. de- 
velopmental tasks unique to the older female student returning to 
undergraduate school. These students are attempting to meet obli- 
gations to family, society^ and self, while engaging in educational 
pursuits often experienced by other^i before assuming fanily or in- 
corae-^producing obligations; therefore they exhibit a unique set of 
concerns necessitating learnings within a short period of time in 
order to succesd, A secoi^iiary purpc^se in the study was to attempt 
to stratify, the j Identified concerns and to describe necessary 
foundational and merger learnings. 

AssuTiptions ' -* 

1. Developmental tasks unique to older female students returning 
to undergraduate school exist due to the conjunction of student 
family and social"rales • . / . 

2. Developmental tasks can be identified bv investigating' and ^ 
classifying the expressed concerns of a sample df older fetaale 
students, ' . . 

3. Foundational and merger learnings required for successful 
accompliBhni'.jn[: of developmental tasks can be identified by Inve 
gating and classifying rhe expressed concerns of a sample. 
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Developmental Tasks 

Havighurst (1972) defines developmental tasks as: 

A task which arises at or about a certain period In 
the life of the individual, successful achievement of 
which leads to his happiness and success with later 
tasks, which failure leads to unhappiness in the 
individual, disapproval by the society, and diffi- 
culty with later tasks (p. 2)* 

He describes three basic kinds of Hovelopmental tasks: 1) those 
tasks based- on physical tnaturation, such as learnlxig to walk and 
talk; 2). those tasks imposed by society/ such as learning to read 
and to get along within the framework of society; and 3) thos^^ tasks 
which support the values and ^Q^ls of the individual, such as pre- 
paring for an occupation or developing a philosophy of life. The 
boundaries. between and among the tasks are not clearly differentiated 
and they can and do overlap (Havighurst, 19/2) • 

That developmental tasks are '*time sensitive" is significant. 
There is a critical period of development when a specific task 
roust be learned • Further, there is a "teachable moment" when the 
organism is ready to Inarn. Delaying a task beyond this time not 
only complicates or prevents tU^ learning of subsequent tasks, but 
also interferes with the, learning of the ori^ginal task (Havighurst/ 
1972, p. 7). 

Havighurst reports trhnt ai'ulthood is a "developmental^ period" 
just as childhood and adolescence are periods. Consequently, there 
are identifiable developmental tcsks pertinent to that stage* He 
describes the following as developmental stages of early adulthood: 

■ ' 7 
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1) selecting a piate . 

2) learning to live with a marri .ge partner 

3) starting a family 

4) rearing children 

5) managing a home 

6) getting^started in an occupation 

7) taking on civic responsibility 

. " 8) finding a.congei^ial social group 

He further describes the developmental tasks of middle-age 
adulthood (ages 45-60) as: 

assisting teen-age children with independence 
achieving adult- social and civic responsibility 
satisfactory performance in one's occupational career 
developing adult leisure-time activities 
relating to one's spouBe as a person 
accepting physiological changes or middle-age 
adjusting to aginp, parents 

Although Havighurst emphasizes that understanding the develop- 
mental tasks of adulthood should influence "adult education," it 
does not app.-ar that Hnvighurst's list /includes the concerns and 
necessary learnfaps of older female students involved in formal under- 
graduate education. 

According to Hurlock (1975), expectations for adult perfor-- 
mance are clearlyj defined and consequently adults have a very 
precise picture with whie-i to c.)iQ-^^,re their . individual performance. 
Kurlock states development^^ ta^-^^s assist the individual in recog- 
nii^ing what society's expectations are at a given, age and the related 
behaviors that ^are socially acceptable. Hurlock emphasizes adjustments 
related to occupation during early adulthood and discusses related 
factors affecting the home and marriage. However, she, does not include 
diocusslon of ad;;nh-r.ments involved in beginning an education for a 
profassion nor the effect on home or marriage of continuing formal 
education. 8 



1) 
2) 
3) 
A) 
5) 
6) 
7) 



Erikfl- , in Childh ood and Society (1950, pps. 261-266)/ 
characterizes young adulthood as a time of '^Intimacy vs. Isolation*' 
and adulthood as a time of "generativlty vs. stagnation." He proposes 
that acceleration or retardation can* occur in each of thes'e stages 
and .that his proposed stages are sequentially vaVlable with culturea^ 
.or generations. However, prior to the twc aforementioned stages of 
adulthood, Erlkson discusses the stage of adolescence which he 
entitles '^identity vs. role confusion." The author^s assertion that* 
individuals can "linger excescjtvely" in one stage may account fqr''fhe\ 
readily identifiable role confusion and identity crisis that can be 
seen in older female students returning to undergraduate school. 
^ Ralston and Tliotnas (1972) postulate that previously estab- 
lished , age-correlatc-.d developmental tasks may have been altered 
due to the changed society. Using 300 upper-division and beginning 
graduate students (ages 21-24), the majority of whom were education 
majors, ^he researchers attempted to Identify pertinent developmental 
tasks. Of the eight emerging categories, two overlapped with 
Havlghurst's tasks of adolescence (achieving Independence from parents, 
learning i^iew relationships with peers) and three overlapped with 
Havlghurst's tasks of adulthood (selecting a mate, achieving adult 
social and economic status and getting started in an occupation,) 
However, the researchers identified two new categories of: 

1) school success ' 

2) financial concern 

Ralston and Thomas conclude that for the population studied, 
the identified tasks overla|;^ped the developmental period of b6t:h 

9 



ado]e6cence and adulthood <K'Cor;|)aiii ed by t:w(^. .:.d.dltlonal ta8k« 
brought on by iu>w c/.,jectat ionu iv^ a changing BOu:iety. 

Bornerd (1975.) identifies the developmental tasks of adoles^:enct 
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1) achieving mote appropriate relations with peer« 

2) accepting aprpropriate sex roles 

3) using one' 13 body effectively, 

4) achieving emotional independence from parei^ts 

5) gaining assurance of .eventually, being economically independent 
In addition Hurlock (1975) has identified the following tanks relative 
to adolescence: 

occupational preparation 



citizenship preparation 
achieving socially acceptable behavior 
preparation for marrl'tige and vamily 



10} developing values in hamicny with a- realistic world view - 

I ■ • ■ 

There is evidence that adults placed in student roles exhibit 
some behaviors and conctrns sluJKir to those expressed by adolescents 
ir; student roles. Further, it appears that combining fiocl- h expec- 
'tations and a rC'organi::at i on of the ord^r of roles for older ;^ -.alu 
students may brin?, abcmt new conct-rue and consequently, new develop- 
mental tasks, ^ 

Methodo logy 

r 

Tor this study, a svii teiTiatic questionnaire was designed to collect 
concerns of female st\jdenLii 23 yearti old and older returning ^ under-- 
graduate school (See Appendix A). Through the instrunient the student 
v<*,B re-^ui^ted to focu5, on thtee time periods: 1) the beginning of 
.fall seraerf*''.:r , 2) th^e beginning of spring semester and- 3} the end of- 
sprinjj i-'iTne^ier. Th.e . t, Lu-i^ u : wan ;u>k(.(l to -^ir-acribe one major 

• 10 . 



adjustment or o:V' Ll-jai ioi; ur.at r\i(;ulrtjij -.m. vw; i do:\ib Ic Uhougl.L 
on her part at each ot^ th.ofu. tiiiiOB In rciati.on to 1) fenijly err • 
hone. 2) scViooi in g**nera] and .'3) professor or peer relatloiuihips , 
The queHt iC3nn/\lre van originally adminiBtercd to '^^2 studentj^ 
in ,iv. und<>rgraduaio educational paycV.olot^y class as an expevienc^i 
in --ieU'-analvB is «ind synthefiiw. The nr^Bponses^ to the orip.lnal 
questionnaire were ihorou^;h, and Bpec If ic . ^^^rcuentB ycjrif led ob- 
nelrvahle l.-ehav ior which had bcM?n e:<hlbited In th^:» group thrcii^.h- 
out uh.c sternest r . 

At the ei;ci of t'ru- 19/6 T-'Tinv, '^^rr.ei^V.or qutis: ionnalrc^ 

wa^-; adniinl:nti:re,1 to ^.'^ oldor ici.v.'il- slucieniif^ In tvo ■ unaorgracia.-i '.c . 
tfMc her edur ;ir 1 1>!^ r..Mirso^ at The In ivt^r 1. 1 tv oi Texa)> at San Aat<:nio 
(Gr^^v:p A) and t ^.^ 2'.: ^;Lu>'eI:^s at: Ball State Ihvivorsity (Muncie, 
lndi-]r;a) pa r t !,c l.^a i I ' ■ ihe w.irc^i's Fxpor j.nicnt al Prograni (Group' L) , 
At the end of the F L 1 Sein^ih r^jr , 1 976, the quest lonna iro was adrnin- 
i;5t.::r.'-c to <::6.oliier ler-alo in two unr.iergraduate y:our->C:s 

uz UT^^A (Croup C). The L-(u:nnd aaninist rat. 1 o! the lnBrru:::ent 
nvi i :it al: oci . t a*: orl/inal c::nrtjpL;; avui chan^^od t:he focus of liiw.'t 
. pv:Kiod^.] Lof 1) Che hL-;.',i:-n In;.?, of Fall Soraej^t:er aikd the end o? 
•V:ll ^i.:ir;ej5 ter . 

The su! ]c:'/^;i ci" tlu' st.u.iv Incindod .172 ;i;nior and S'.snlor 



C 0 liO^ 



ho ranr^pd' f rotr. 23~-5A years of 'r\>;e. Ot 



tho<je Rtudents wore Black, 20?^ ChJcano and Anr'o. AiSj^rovirratel^ 

75% o[ the Btnderits we^-e r^rrle:! and approximately 25/ of the stucf^itJ.^ 

11 . . 



wei^ u!^/»rrled. Oi: those ;it-vKienr.s who vero r-uirried, the ii>a)ari'.y 
had two oi; n^or-- '*h^2d.t.n." Furty-fivo pc^rcenc of the 3t.udenci9 • . 

! . ... -.J 

were clacslfs-ui as JuntorB, Llghty' percent of the studeata aanpltd 
rant^ed fron: ;!3 yeara of ape to 35 yearn of .age. Eighty percent 
of the S'Bjnple were considered ■ fuLl^tlmd ,i>tudeuts carry J.ng nine or' 
rr.ore i^^oura. ;Se« Appeuidix B for conparative daca,) 

^ The llfo fip.ici? .of the vomun rangod fro^n rnlgratory cxp^-r- 
ionces^ to boing wl.V'.:s oi' prof eas tunal.^ ; conHcquenuIy , the hqcVo- 
cjonorrac a l.s L r ibut ion varied frcm lower to upper -^middie i^Iass, 

The jnaJori::y r\i the i7ut>Jrct.\s studied were returning to under- ' . 
graduate school after havin^^ rt^r^jr diorHDn5>inued their undergraduate 
educvation. -Miny, of thoi^e titiuhince had taken their firfc-t two years 
of undergraduate vork at brmil private schooLs or junior colleges 
and were r;ov enrolled in public universities. 

Ajial yaia a nd Ren«. U:s /ft 

Tboo. inl'tial ste;^ In the analysis of data wau to inspect 
responses on each questionnaire item for categories of specific 
concerns. Tb.e responses described situati\)ns wherein students 
perceived they wpent considerable cognitive 'and emotional energies. 
The inspection entailed examining all responses for the core conceptf 
expressed in each statement (i.e,» transportation^ univeVeity standards) 
, The core conc^ipt was graphically underlined on th^ response pctttcMt 
of each student's questionnaire. One list was made of all-'cgre'concepta 
identified in .he expressed concerns in all time periods". If three ol* 
more students expressed a given concern, the core concept was included 



1 1..' L i. 'JV.- 



?j concerns aboMt prot'cHBurn; 
! concc^rni^ about poer h ; and 



; o: cl\^^ ircqiieniry with which lipocirn; 

!i ( [ ( ' M 1 ; ■ r. , \'-\r C'^wc V T. *^ vr r X 1. H e c! I o A \ H ^: v (.-:• 



l-.i 



■•\ . :\ i r^! , t Tin ir ^. 'i! t ^" ^ ' 

Mu;,; 1 i; <• :bll .1)!. M j . k.'-. 
.•( 1 o„,n . t.ii I t. M » V V \.'.\ i ■ : 
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lnclu6ilve sr at: jnon t s v;: ^ouk' I'lu* :;t ,i s of concern Vt^r:^ 

\ 

\ 

Translated into :it'velppn:f.ni /ii t..r».ski-i by aviintainlng core conce]^.ts iw.A 
pl;icinij oa. h of the core concept:*; in a gonl-relaced .'^it.aLci.iOTir . 
^cl'.CM.:-! ir. Goneral 

I\0 5".poiu!an 1 5J , r.o tVu- cMK^r; l: ic:)r!na ire expres^ied iweive prorLir..cr,t 
r.;f. in rtihit'rii Co school, in gen(»riil , The fcIlo\;liH; core ckm\- 
•ni.wi'. i J^*n:- i " : t; J in thofie twelve concerns; 
.'^ ■ 1^ U'^nerci to attend Hchool 



I 

I 



. - A r c! a of ,s p e* c 1 rJ i z a' t Io n t o p u r u o ^ 

! y ) _ J J anap or ta t ion t < 1^ b c h ool ^ j 

_T^'-''>^>^-^-^ ^V^-'^^^^_ necehsicy of^ forr iLnl learning 

) i^''^'^^ ^'-^^ i^^'V^^' Ul?i ^ chop I _ w i t h jwm- k /home^ f f _am i I j 
G) .'\billty to liold one's-^wn Vith acadomlc peers 

j _ . _.,in^^cJu'>_o 1 J ^t^i*3.LL9J2'.£ j_ . . , . ^- 

7 1 /Or. • I ; ; :-i p t; i. J : : w f r o h p o n y i b i 1 L t y i c i o ri c ' s o wri 

i _ .^„J . ^ _L „ 

) J ^^'*lT''ir-L-:. s t J I d e n t ti a t a u n 1 v c r s 1 1 y 
i ) A ! ; '1',; t : jotii s necL'^i^iary Co ncet prescribed 

' _ _ ::.i.:-L;^li..ri:i 

li > Lie k ot acaciemlc skillti ne.cessary in order 

! '1 .„ 

li ) • ?ersonai f Inane ial respf.)ns ibl 1 it i es interfering; 

_[ 'riiSl'^A}lAL^^..,Ji^i\]^ 

; 1.) Appi*ehcn!»ions about encountering; ethnic 

j ..iL^"^Lj>?iLL^*' . _ . - _ . . 



w^- a 1 : J lij.-, 'Jmii/ir c^ t'i- concept into ineliisLve JituternentH of 

M.nu:ei-:i ;:;;:uhu:e(J tlu.- ic^llc^winy: five atatemento: 

l) A:tendin[;; rollep.e requires dec la ion-making re;;arding 
acp.dernlc I t t^rnatlves whic)'. will affect one'^ future 
occi:pat ion. (A, \l , C, D) 

.1} A: tending, ccllep.e re(]:Mr..-.s an organ i^.at-lona I p;ittern 
U;Mt al i'.JWM oi\o. to uiiri.'.e time In .9uch a way to 
nixlTul7,e productivity both ac home and at i^chool. (K) 

] 'i A 1 1 e c d in ^; c i;^ i I e j: i? im -t j ; ( : e s n :} .'-i un i n>;^ r e ]) on nihility a nd 

1 r J u i a t i ^'t; t.<i "■.;ee t e ;< ;■ \:c la t i ons and } t a nda rd< j^rt' S(.:r i.'ied 
1 V cf.:.i-rf: . 0'\ b , 1 , J ) 

11 
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4) Attending collegt?. can be Interfered with by pt^- 
^occupation\ witb poisonal financial obligations* (K) 

5) Attending college requires professorial and peer 
interactions with a variety of ethnic groups, (L) 



Considering the above statements of concern, the following 
developmental taijks were identified as pertinent to the^ sample oC 
older female students: ^ 

1. w.ke decisions about educational alternatives 

/which will lead to deairable future job. ' 

IT. To employ organiEational skills whicU will allow 
dispensation of energies to priority tasks at 
school and at home. 

I[l. To independently assv^me responaibii^ Ly and initiative 
[or learning related to future occupations, 

TV. To perceive cumnt fi.:^ancial limitations as a necessary 
step tow^r;! f\itiire economic independence. 

V. To in:. "::nct pos itively with peers and profeiBSors" 

who <:'::h ii> i t:\^i i f f crcnt cultural and ethnic characteristics. 

, Professor a:»d • l.\jvr Rol-itedj 'Ti. ' 1. . 

In rclritj;-\i re prclosr^jrs iji all undergraduate^ classes thr 

/ 

older fuT.ale students exprr-^setl nine prominent crncerns from wliich 
n I a e core c one c p t: s w r e id i-n t li I ad : 
A) Age of profeKBorti 

1>) FiTsonal cha v ac te rist ics oi professors 

C) Profesbor^i* attitudes toward students 

D) Ttia :hipi; sty lew of "young" professors 

K) De^jlre to know professor on personal level 

F) lio^itjjncy to'taik to profesBor 

G) Amount .:>f work asHijr'^ned by profesi^ors 

II) KxpeL:t::.a.:'.'rs held by professor for student 
I ) G ?• :i d i Vi s y a tern ' j s e d by- professors 

15 
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In relation no peers » uhe oldur female Btudents expressed 

six additional prominent concerne dn which tht following core concepts 

were identified: 

J) Learning how to work in task-oriented groups 

K) Acceptance of an older person by younger students 

L) Working with older and younger students as peers 

M) Leaving or excluding former friends 

N) Making new friends 

0) Demands made on self by peers 

Gestalting similar core concepts into inclusive statements 

of conce^il .produced the following six 8taf;ements: 



1. Attending college as an older female studa^at Requires 
adjustments to the age, teaching style^ professorial 
attitudes and characteristics of young professors who 
are similar in a[;e or yc-unger than' the female student. 
(A, B, CD) ' 

2. Attendin};^, collop.e requ.iros identifying a comfortable 
professor/studfmt relationship. (E, F) 

3. Attending college requires acceptance of grac?ing sys-- 
terns ^ coij/rt^e assignmentK and professorial expecta- 
tions of ' professors , (G, H, I) 

4. Attending iollege requires adjustments to task-oriented 
rather than social-oriented groups. (J) 

5. Attending college requires accepting bv>th older and 
younger persons peers. (K, L) 

6. Attending college requires identification 'of new 
friends from classmates and discontinuation of for- 
mer acquaintances. (M, N, 0) 



Considering the above atalen.pntti of\oncer*n, the following 
developmental tasks weife identified as i|ertiheat to the sample of 
older female student. h; 



I, To accept liidlv i<iuals Rimilar or younger in age as 
authority fip,ure j. (1) 



« 



II. To realistically differentiate between social and 
professional relationships and expectations with 
authority figures. (?-, 3) 

III. To interact with peers in work-oriented, rather than 
social-oriented groups. (4) 

XV. To accept both older and younger persors as peers. i">) 

V. To mar.itain or build friendshipa with persons who 
serve as support systems. (6) 

Family, Home aiid_Selj_Rgl^^ . 

In relation to horao ancrf.imily, the older female sludentB 
expressed nine pron lufcint conr.orns. Thcwe were: 

A. Family and chlldn-n needs lesa adequately met duo 
CO acaden Le vQqul i-einr-nt it 

AMaiv,', cA]v.:i^\.unit^ r. wi-h relatives in order 

oal :mjr- i)OLh Ci'Ui^ iy tncmLership :ind education 



C. Pr..v.:ia:.ivu'. parent-oriented cvisi^^i trom interfering 

c:ri.^lnainK educaticai 

D, AcLomp1 1 .riiiiri^^, hon^i^hi^ld t.arflcs 

F. ScheduliiK problems concerning transportation, 
household, fan:^Lly and school 

V, rinancial problems brought on by not wotkinp 
rnU-itine and by costs of college 

G. Leavinc; home l.o live alone or Blay at home with relatives 

H. Maintain good relationship with husband and meetinj> 
ac:ademi.: requi remenrn 

I. Meeting Belf-needa and family needs simultaneous Ly 

Cestalting similar core concepts into inclusive statementB of 
concern produced the lulL.'wing: 

1 AL tending coller,e requires making adjustment's in 

fami V relationships in order to carry out academic 
requirements leading to dQ^,ree. (A, B» C, D) 
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2. Attending college L-oquires adjusting previous 
..transportation and household budgets. (E, F) 

, 3. Attending college consumes portion of budget 
previously used for other things, (F, G) 

4, Attending college requires using previously 

identified **self-tirae*' for family needs. (H, I) 



Considering the statements of concern 'regarding family and 
home the following developmejital tasks were identified as pertinent 
to the sample of older female students; , 



I. Re-define rBLationships with those to whom she has 
made commitments to the extent that tradition based 
guilt and anxiety are successfully reduced, (1, 2) 

II. Dnderstantling and manipulating financial structures 
and coTicerns . (3) 

III. Organizing physical, emotional and intellectual space 
in order to meet both her own needs and the needs of 
those to phe has made commitments. (A) 



Conclusion ' 

Developmental tasks identified with the older female under- 
graduate sample included: 

Making decisions about educational al'ternatives 
which will lead to desirable future jobs, ^ 

This concept relates to Huflock^s developmental task of selecting 

and preparing for an occupation which ^he assigns to the adolescent 

male. 

Second, the older female student is involved in: 

- employing organizational skills which will allow 
dispensation of energies to priority tasks at 
school and at home, 
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~ organizing physical, emotional and intellectual' 
space in order to meet both her own ..needs and 
the needs of those to whom she has made comiritments , 

- independently assuming responsibility and Initiative 
for learning related to future occupations, and 

- realistically differentiating between social and 
professional relationships and expectations with 
authority figures. " . 

These are four developmental tasks engaged in by the older female 

student returning to undergraduatie sichool; they do not relate to 

previously identified tasks assigned to any stage of development. 

Third, the older female student in undergraduate school is: 

- redefining relationships wjth those to whom 

she has made commitmcMits (i,e,, husband , children 
parents, friends), ' 

Of similar focus is Bernard's tasks assigned to adolescence: 

gaining emotional indepenicloncci frotu partints and other adults, , 

Fourth, ol;ier female sizudcnits are involved in the developmental 

tasks of: ' 

- accepting pea* sons of olde^c /2nd younger ages as peers, 

- maintaining or building friendship with persons who' 
can serve as support systems, 

- interacting witli peers in work-oriented groups, and 

- interacting positively with peers and professors 

who po.^;sc^ss different cultural and/or ethnic character- 
istics, ' 

These identified tasks are po£isil)le corollaiMes to the task Havlghurst 
assigned to late childhood: learning to work well in the pear group. 

Finally therc^. are tiv^o tasks similar to Havighurst's task of 
achieving assurance oi ecoi:r.ini.v: Indopendonc'e which he assigns to 
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adolescent males . These are: 

— understanding and manipulating financial 
'■^ structures and concerns > and 

perceiving current financial limitation as a 
necessary step toward economic Independence. 

Tliis supports Ralston and Thomas's research which revealed under- 
graduate students to be highly co.ncerned about financial problems'. 

Itx appears that the majority of women 23 years of age and 
older must 'acquire psychological postures of goal-orientation» 
independence and objectivity after their arrival on the university 
campus. The need to complete latent or lingering developmental 
tasks seems to precede perceived academic and social stability. 

Perhaps older femiile students experienced a disruption of 

J . 

the developmental caska when they became drp<vadent on, or ap least 
subordinate to, mala figures, or because' they continued tradition- 
oriented dependency on parents. Possibly behavior patterns were 
established over a period of time wherein the female student for 
the most part did not have to astvime responsibility for financial 
concerns, occupational deciaion^3, responalbllihy for continued 
learning, working ro.lationfjhips with peers, emotional independence, 
or Jdeptlf icatlon of free intellectual space. 

■It is also conceivable that some developmental tasks are not 
achieved through staltf^top or vertical passage but rather through 
spiral encounters at different stages of life. This a^Buioi^tion . 
x^ould imply that a task such as l^ltjej-^JJjn^ wjj- th peers in work- 
orient ed groups , would 1) TLiquire achievement during late childhood 
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and stabilize 2) require achieveineat during adolescence incorporating 
redefined components, then stabilize, and 3) require achievement durin 
adulthood incorporating redefined and refined components and again 
stabilize, 

vrnether it is due to lingeringj latency, v:)r spiraling. Older 
female students in undergraduate school are involved in developmen.tal 
tasks, the achieveuient of which will strongly influence success or 
failure in the university community. 
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APT:- Wi;r>;-. A 



Please Circle. 

Female Male 
Age 22 or le.-^ta 

23 or more 



I. Think back to last fall. Describe one major ^ adiuatment or one 
. situation that required considerable thought on your part at the • 
beginning of the fall semester; 

In relation to: 

A. FAM'ILY or HOIE 

B. SCHOOL IN CEIfKRAL 

C. PROFESSOR OR IM'.ER l^F.LATIOMSH LPS 

TI. Tliink back to ■ tlie ' bc^gi.nii of trui aecond t^emeeter. De.scribL* o:m?' 

majox; adjustment or one situat ion that required conslcierabif* tliought 
on your part ar. rbe btigini-ln.c- of spring semeBter: 

In relariou : 

A. F.^iMILY OR hOHV. 

IK SCHOOL K; Gi:::-::-j\L . 

C. PROFESSOR ?r(.ATi%/:i.ri ' )'S 

III. l/hnrii are >ou now? DL^-scribt- cui^ najr^r adjustment or one Bxtuacion 
that, required con^jlde r c-.M o thought on yoMV ^.-irt durir/.' rlie p.ist 

fij ralatJon lo: 

A. FAMILY O'A "lOML " • 
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AGE DI^TRIBIITinNS, GROUPED. 3 YRS. TOTIIER 
ITORrMATE S,Tim.TS U.T.S.i 1976-77 

..' .,; U?. ( r At,: Ah.o/;iU<j • 

^'nmalef? enrnlled; Multidisciplinary Studies (N«2no5-: 

Females • total University (N=l,223)- ...... 

Males - total Unlversitv (^'1^,707) «. ^ 



V 



\ 
\ 



23; 2fi 32 35 38 41 44 47 50 53 '± 50 (j2 65 68 71 74 77 80 83 
f5 28 31 14 "17 ' 40 43 49 52 55 58 'nT 64 .6t 70 73 7fi~79 S!!' ^ 



\ 



Pw,al(?s- Multidlsclpllnarv 
StiidiftR(2fiO)' 



"^(MiirJiy^ Tntal Hntv. ( 1 
Msil^S' ''otal ilnlv. {\,7(]J). 



DISTRIBITION 

Kthnlc OritriD -[3 A.^.) Cu^^R^ 



"ona]o< Total University (N=l,223) 

^!ale- Total. I'nlvmlty \m,W} 



^'0 1 
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Distribution of Seniestor Ho:;rs Enrolled 
•■ (Students 23 Years of Age and Older) 
Females (fJD Studies) W=250 
Females (Total Jniv) ."^=1223 
(Tots,! Univ) N=Ii707 




Hi Uibution of Classification 
(Student 23 Years of Age and Older) 
Females (MD Studies) N=250 
Females (Total Univ) N=1223 
48 n — — ; (T'ot a lto i "N^no? 



_1 4 7 10 13 IB 19 22 




Fresh, Soph. Jr, Sr, 
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DISTRIBUTION - tWcK FuLUTlfv^.c bli >r:ei\i 

Female- Multldlsc.Stud, (S?^260) ' 
Female-- Total University CN=1 , 223 ) 
Total University (N=?l,707) • 
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